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ONE PAGE SUMMARY OF:
Images of the French Revolution: A Guided Tour of One of History's Major Turning

Points

This proposal seeks support for producing a CD-ROM on the French Revolution that
.*.-l panicuiarly emphasize its visual representations and other cultural prodrrctions of the

.rr. il is inrended primarily for use in introductory courses in Western Civilization and World

Fi,rsrory ar rhe college and high school level. It will be organized around a series of brief

^ecrures by Lynn Hunt, an internationally recognized expert on the French Revolution. But

rom that main path, students will be able to explore and analyze more than 250 images from
.Jre revolution ai well as about 1,500 pages of primary text documents, 60 minutes of music

and 25 minutes of video drawn from important filmic representations fo the revolution. The

drsk will include a biographical directory, a glossary, and a timeline as well as other tools for

srudent use of the primary sources. The disk will also teach ways of "reading" visual and

other cultural evidences. Portions of the disk will be placed on the World Wide Web.

In summary, then, Images of the French Revolution will serve five basic goals:
. It will provide a lively, well-informed introduction to an epochal turning point in world

history for students as well as general readers.
. It will bring into the introductory classroom the insights and methods of the "new

cultural history" with its emphasis on issues of representation.
. It wili teach studenti some basic skills of visual literacy and the ability to "read"

visual, aural, and filmic sources as historical evidence.
. It will be a basic resource collection for teachers who want to inroduce students to

the French Revolution through its primary sources--especially visual sources.
. It will serve as a testing ground for experimenting with the use of new media to

present the past. We want this disk to serve as a prototype for others seeking to combine a

lon."* for the highest quality scholarship and the most innovative approaches to teaching

with the most sophisticated new technology.

The project brings together a production team with very strong grounding in both

traditional humanities scholarship and substantial experience in producing and using the

latest technology for the teaching and public presentation of history. The disk will be produced

by the Center for History and New Media at GMU, and the American Sociai History Project

ai CUNy. We have previously worked together in developing one of the fust scholarly based

CD-ROMs about U.S. history--Who Built America? From the Centennial Celebrarion of 1876

to the Great War of 1914 [WBA?], published by Voyager in 1993 and which won the

American Historical Association's James Harvey Robinson Prize for its "outstanding

contribution to teaching."In this project we are closely collaborating with trlo leading French

historians: Lynn Hunt, Annenberg Professor of History at the Universitl' of Pennsr ir ania and

Jack Censer of GMU. We will also have the assistance of such other major scholars as

Natalie 7r,mon Davis, Keith Baker, and Phiilipe Bordes. Our pubiisher. the Vovager

Company, will provide technical assistance and * ill also contnbute t-lnancialll to the project.

Crucial to the project is the alliance that *'e hare forged *ith the \Iu:eum of the French

Revolution in Vizi l le, which has grren us unrestncted access to the \ luseum's wealth of
visual images of the revolurion--a level of cooperauon that is exu'emely' drfficult to achieve

across national borders. We hare aireadl seiected. annoated and dig:ozed 300 images from

their extensive collecdon. using funds tiom a seed -erart 
from the Gould Foundation.
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Images of the French Revolution:

A Guided Tour of One of History's Major Turning Points

I. OVERVIEW and INTRODUCTION

"In ten years or so," D. H. Jonassen predicted more than a decade ago in The Technolog;- of Text.

"the book as we know it will be as obsolete as is movable type today." Jonassen is hardly the oniv
techno-enthusiast to get carried away by the potential of electronic media to reshape the way we

consume and read information. More than thirty years ago, Ted Nelson, who coined the term

"hypertext," was already arguing that print books would be obsolete in just five years.

But the failure of such hyper-predictions should not lead to exaggerated skepticism. New d.igital

media like CD-ROMs and the World Wide Web offer genuinely exciting possibilities for

historians--the ability to condense vast archives in a small space; to link disparate materials quickly;

to incorporate not just text but also pictures, sounds, and moving images; and to bring the resources

of specialized archives and leading scholars to distant and dispersed audiences. Nevertheless, the

experiences of past technological enthusiasts should force us continually to question whether new

technology is better than old. We are told that at the multimedia division of Microsoft, they used to
start morning meetings by holding up a paperback book and asking: "Can you top this?"

This proposal takes up the straightforward, but profoundly difficult, challenge of experimenting with

new electronic media to see whether they can provide new and more effective ways to present the

past. The Center for History and New Media (CHNM) at George Mason University and the

American Social History Project (ASHP) at the City University of New York have joined to launch a

project aimed at exploring the best ways to use the new electronic media to present historv to
students in introductory courses taught in high schools, community colleges, and universiries. Our

testing grounds are the basic surveys of Western Civilization and World History taught ar r.inualll'

every educational institution in the United States. We propose ro creare a senes of CD-ROM based

resources--with World Wide Web supplements--for those courses. Our pilor disk focuses on the
French Revolution.

The French Revolution offers a panicularll' compelling pilor tor such a series of disks on World
History and Western Civi l izarion because it  had a lasting impacr on *orid hisrory. i t  helped establish

the two most important modern poiitical opnons: rhe choice benreen democracy and humanrights, on
the one hand, and social control. state piannin-s and roralinrian propaganda, on the other. For the first

time in world history', a 
-sovernment based on popular sor,ereigntv rnsntuted universal manhood
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su::iage and decreed full political and civil rights for Jews and other religious minorities and eventually
eren aboiished sia'ery and the slave trade. At the same time, a new kind of government based on
:3::o: and the guillotine made its appearance, orchestrating mass festivals of reason to replace
c":-io':cism' turning churches into stables and storage depots, setting up wage and price controls,
=::; ::resnn-s anyone suspected of even half-hearted support for the Old Regime. How could these
:'''o \ery dirferent forms of rule originate in the s,lme event?

I: addiuon, because the French Revolution provided the spark for the fust and only successful
s'are insurrection in world history (in present-day Haiti, then Saint Domingue) and because
=roluttonary armies took the message of revolution from Brussels to Moscow and to places as far
a\'r av as Egypt and Syria, consideration of this event will open a window onto slavery, colonialism,
conquest' and imperialism. There is no better place to ask what liberty means, for whom, under what
terrns' and with what sacrifices. The goddess of liberty, the new symbol of the revolutionary state.
sar on her pedestal literally overlooking the scaffold of the guillotine.

But the French Revolution recommends itself as an appealing subject for a CD-RoM not simply
because of its intrinsic importance but also because it is particularly appropriate to the visual and
multi-media treatment that new media allow. The French Revolution, after all, was the first event in
world history fully to utilize mass media. In order to create a new society, the revolutionaries
provided subsidies and contests for visual artists, for writers, and for journalists. They commissioned
monuments, paintings, sculptures, revolutionary "catechisms," and calendars. They changed the
names of everything from the months in the year and the days of the week to those of their children.
Subsequent generations have also used the media--paintings, lithographs, music, and film--to convey
the revolution's significance to broader publics. obviously print media cannot readily convev this rich
mix of sounds and images for students; to truly understand the revolution and its significance. the'
need to be immersed in its media-generated culture.

The contemporary and subsequent cultural representations of the French Rerolution thar are ar rhe
core of our project are also central to any ffeatment that wants to con\ev the latest historica_l
scholarship' The French Revolution is not only one of the major turning poinr in \l'esrern and even
world history; it is also one of the most conrenrious areas of hisroncal schoiarshrp. In France, for
example' differing interpretations of the rerolunon hare ixen decpil implicared in sharp d"ivisions
w'ithin the nation's polir ical culture. In rhe posr-\rar era. Bnnsh and.\mencan historians of France
have med to interpret the revolution liom \[har rhel sa\f, as less porrrical and more empirical vantage
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points' For the past r\['o generations, scholars in all three nations have argued particularly over rh:
meanin-e of class and social sructure in understanding the revolution.

Aithough these quesrions are still being debated, the most dynamic area of scholarship has shifiec
to the srudr of the culture, "high," and "low," that played such an unprecedented role in the
expresslon and dlssemination of ideas in revolutionary France: rituals, artifacts, political prints,
::eai3r' and the like. Scholars such as Roger Chartier, James Johnson, and Madelyn Gutwirth have
reen erploring the sources to see how they bear on traditional questions and how they suggest new
ones' How did people read the outpouring of newspapers and political pamphlets? What was rhe
erperience of going to a play or an opera, especially ones with political themes? In what frames of
reference did activists--or resisters--view the new forms of political activity? What can the images of
-vfarie-Antoinette or well known female militants sugggst about the gendering of the revolution? How
did images of blacks in the new abolitionist literature help precipitate the Haitian Revolution?

Although much recent scholarship l:as focused on the cultural dimensions of the revolution, few of
its findings have been incorporated into the high school and college classroom. A CD-ROM offers a
unique opportunity to bring this cultural history scholarship--with its emphasis on cultural
productions--to students and teachers. The combinarion of images, moving pictures, sound, and
documents brings students closer to the hean of the revolutionary experience than text alone. These
multiple sources along with the simulation of motion by panning a camera over an image can help
students better imagine the three-dimensional space inhabited by the revolutionaries and to
understand (as recent historians emphasize) thar their culture was a complex and varied system of
intersecting beliefs and assumptions and that the revolution was a complex event with multiple
dimensions. In effect, then, we see Images of the French Revolution as the ideal way to bring
together the strengths of the latest histonca-l scholarship with the latest computer technology and in
the process to show how interdisciplinan' work can recast traditional political questions.

A focus on the visual and other cultural representations of the revolution serves a further
educational goal--visual and media literacr'. ft is no secret that we live in a media-dominated society;
students are saturated with media, but thel' are nor always sophisticated, critical consumers of those
media' At the most basic level, we want to te ach students to examine visual sources as critically as
we hopefully teach them to carefully interrogate texrual ones. we also want students to appreciate
images, sounds, and films as historical evidence and not simply as "illusffations.,, What can and
can't be concluded from such sources? Students need to be able to ask and answer such questions.
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We also want to expose students, who are enamored of the kinetic culture of the late twenueth

century, to the power and complexity of the seemingly antiquated media of the past. The large corpus

of materials on this disk will allow us to teach the reading of images as part of a visual genre wirh irs

own ruies: we can focus in on one print to show how political, social and aesthetic themes are

combined to make an effective image; or even focus on a particular part of an image to show how

ima_ges are constructed and manipulated in different contexts.

The presentarion of a rich collection of images and accompanying audio and textual material would

also provide access to documents that are usually only available to scholarly researchers with the

rcsources to travel to France. Although a very few American libraries have small collections of prints

and engravings from the French Revolution--the New York Public Library and Cornell University in

pamcular--the more than 38,000 extant engravings of the period are for the most part only available in

France. Some have been presented in book form in connection with the celebration of the

Bicentennial of the French Revolution, but these rarely come with adequate explanations and are in

any' case available only in French language publications. In addition, there is a comprehensive

laserdisk of the collection of the Bibliothdque Nationale, but it is so expensive that it is only available

at a handful of research libraries and it is really only accessible to experts and very advanced

students familiar with French.

A CD-ROM would make such visual resources available to a very wide Anglophone public for the

first time. We are in a particularly good position to do that because of our close working relationship

with the Museum of the French Revolution in Vizille. That relationship, which was approved by the

regional government in Grenoble in June 1996, has given us unrestricted access to the Museum s

wealth of visual images of the revolution--a level of cooperation that is extremely difficult to achieve

across national borders. [See Appendix III for letter.] Based on a week of preliminanr research in the

summer of 1995, we returned the following year to select, annotate, and digitize 300 of rhe museum s

finest images for inclusion in the disk. Because our agreement onlv requires pavine rora.lnes to the

museum after the disk is issued, we are able to carry out this projecr ar a reasonable cosr and ro bnne

unique visual materiais to a wide audience.

The accompanying material that we hope to pres€nr *ouid oror:cie rhe background and

contextualization necessan'to make sense of this r ' ,onderful r:sua-i resource and show its historical

and peda-eogical significance. The substantia.l boit of 'ert. audro. and video soirces that the disk will

include will similarly'ofrer a *ealth of pnman so'rrces rhar are nor readilv available to teachers of
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Western Civiiizarion and World History. This will make it possible to teach the subject of rhe F:e:::

Revolution through the examination of primary sources rather than just through the readrng oi a

textbook or other secondary accounts.

In summar]'. then, Images of the French Revolution will serve five basic goals:

. It * ill provide a lively, well-informed introduction to an epochal turning point in world histon' for

srudents as well as general readers.

. It * ill bring into the introductory classroom the insights and methods of the "new cukural

hisrory"' with its emphasis on issues of representation.

. It will teach students some basic skills of visual literacy and the ability to "read" visual, aural,

and filmic sources as historical evidence.

. It will be a basic resource collection for teachers who want to introduce students to the French

Revolution through its primary sources--especially visuai sources.

. It will serve as a testing ground for experimenting with the use of new media to present the past.

We want this disk to serve as a prototype for others seeking to combine a concern for the highest

quality scholarship and the most inn)vative approaches to teaching with the most sophisticated new

technology.

II. THE PRODUCTION TEAM

Our desire to make innovative use of new media grows directly out of our successful work in

developing one of the lrst scholarly based CD-ROMs about U.S. history--Who Builr AmericaT From

the Centennial Celebration of 1876 to the Grear ll'ar of I9l4 LWBA?I, published by Voyager in 1993

and which won the American Historical Associanon's James Harvey Robinson Prize forits

"outstanding contribution to teaching." Since the publication of that disk, we have been involved in

other new media projects aimed largell.' at educational audiences, including development of a sequel

to the original disk, Wh^o Built America? A \aion Transformed, 1914-1946; a summer seminar on

new media for high school and colleee teachers ("The New Media Classroom"); a game-like

exploration of key moments in U.S. social history called Landscapes inTime; and the creation of a

Web site for the teaching of the U.S. Hisrorl' Survey. The first three projects have received supporr

from the Education (now Education and Research) and Public Programs divisions of NEH and from

the Rockefeller Foundation: the last is under active consideration by the Kellogg Foundation.

The team that will conceive, produce, and evaluate this multimedia project possesses a unique mix
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of scholarlr'. educarional. artistic, and production talent and expertise. Working in collaborarion. \,\'e

hare been engaged for fifteen years in rethinking the ways historical ideas and information can be

cor;e:r'ed and presented most effectively to both students and the public. The ASHP's "Who Built

.{:::rcal ' multimedra curricuium--including the two-volume comprehensive social history of the

'i':::ec Smrcs (Pantheon, 1990, 1992) on which the WBA? CD-ROMs are based and a ten-part

:.''': i:rentar)' video series--has been widely used in high school and college classrooms across the

.o:::n'. The development of this curriculum was funded by grants from NEH, the Ford Foundation,

::e Rockefeller Foundation, four state humanities councils (New York, Massachusetts, California,

:.nd D.C.), and several smaller private foundations. ASHP's ongoing work in New York City public

hi_eh schools and in twelve other urban high school systems across the country has been funded by

major grants from the Aaron Diamond Foundation, the DeWitt Wallace-Reader's Digest Fund, and

the Pew Charitable Trusts.

This particular proposal brings together two different universities with complementary

constituencies. The Center for History and New Media (CHNM) is at George Mason University, the

Northern Virginia campus of the ste:te university system in Virginia. GMU serves a heterogeneous

student body (diverse in ages and ethnic and racial composition) of about 23,000 students. In 1990

GMU and the American Social History hoject signed a collaborative agreement under which the first

WBA? CD-ROM was developed, and the partnership between the CUNY Center for Media and

lrarning and the GMU CHNM is a further step in that collaboration. The second WBA? CD-ROM,

funded by the NEH Education and Research Division, is currently being developed jointly by both

centers. Besides its work with ASHP, the CHNM is using CD-ROM and the World Wide Web to

develop an introduction to historical skills and the history of slavery with suppon from the Computer

Assisted Education and Training Initiative funded by the Advanced Research Projects Agency

(ARPA). CHNM has also developed training on the uses of the World Wide Web for both histonans

and the public and has helped the American Historical Association to establish its \l-eb page. In

collaboration with the Center for Electronic Projects in American Culrure Studies at Georgetown

Universiry, it has set up a web site for teaching on \ew'Dea-l Culture.

The American Social History Project is based ar rhe Center tor \ledia and l-earning of the

Graduate School and Universiw Center of the Cirl '  Universiry of \ew York, a nineteen-campus

system that sen'es more than 210.000 students rrom all over the world in the nation's largest city.

CUNY has made a major commitment in the pasr three )'ears to expanding faculty and student uses
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of new media to improve rcaching and learning. And the Center for Media and Learning has helped

pioneer innor arive uses of a variety of media (including text, video, and interactive multimedia) to

enhance teaching and learning both in and beyond the classroom, including long-range planning for a
CU\Y \e* \{edia Lab. based at the Graduate School and University Center, which will bring

to-eether insrirurion-wide human and technical resources to launch a major new effort to develop new

educ aional technologie s.

Ou: orevious *'ork has focused largely on U.S. History. Thus, for this project we have joined with

:*o .ear1rn-e French historians, who have assumed the primary role in shaping the intellectual and

:;-;a:rond content of the disk. Jack Censer, the Project Director, is the Chair of the History and Art

its:o1 Deparrrnents at George Mason University. He is also the author of two major books on the

F-:;h Revolution (Prelude to Power: The Parisian Radical Press, 1789-1799 and,The French press

.c :i^t 4ge of Enlightenment) as well as numerous articles and has edited two important collections of

3!s3\'s on the subject. His multi-volume series from Routledge, "Rewriting Histories," is aimed at

l:i:lgn,s the latest scholarship in a variety of fields to student audiences. His combination of historical

cio* Iedge, command of the literature on the French Revolution, familiarity with visual sources,

anenriveness to issues of new scholarship in the classroom, and administrative skills make him

uniquely suited to serve as project director.

While Censer will play an important role in shaping the intellectual conrent of the CD-ROM, the

central figure in crafting the disk's tour of the French Revolution and the lead "author" of the disk will
be Lynn Hunt, Annenberg Professor of History at the University of Pennsylvania, and one of the

preeminent authorities in the world on the French Revolution. She is the author of numerous books on

the revolution including, Politics, Culture and Class in the French Revolution and,The Famity

Rom-ance of the French Revolution She has also been an influential figure in debates about historical
methodology through her edited collection The New Cultural History and her co-authored study,

Telling the Truth about History. Although best-known for her scholarly work, Hunt is also a

dedicated and award-winning undergraduate teacher who regularly teaches the Western Civilizarron

survey course. Her recent work on the college textbook, The Challenge of the West, has made her
panicularly aware of issues about bringing current scholarship into diverse inroducton, classrooms.

But it is her pathbreaking work on visual representations of the revolution in. for example, her widely

repnnted ana-lvsis of the use of Hercules as revolutionary symbol that makes Hunr ideally suited to

sene 3s the principai author and "moderator" of this disk. (Section V provides a full iistine of the
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personnei inr olved in rhe project; CVs are in Appendix I.)
- fha 

^.^ i -^r  
L.rlrc PIUJcct nas h€n greatly--indeed uniquely--enhanced by the alliance that we have formed with

the Museum of the French Revolution in vizille, France. The Museum of the French Revolurion is an
extremeir Valuable resource because it is entirely devoted to this period of history (unlike the Musde
carnar aient in Paris which covers the late eighteenth and early nineteenth centuries more generally)
and has a collection that rivals any other in the world in terms of depth and variety. The 300 images
lhat we have digitized from the museum's collection and are now organizing into a visual database is
one of the best and most accessible collections and of visual images on the revolution in the United
Sates and the only one that is already in d.igital form. In ad.dition, our database is extremely well
annotated and carefully selected because it was collected by two leading French historians who were
assisted by the former director of the museum, Philippe Bordes, one of the leading expens in the
world on images of the revolution. Although Bordes has now left the museum for a professorship at
the University of Paris-X, he will continue to serve as a key adviser to the project. our database is
particularly significant because of the difficulty in assembling a significant body of visual materials
from France, where repositories typically limit copying and charge prohibitive rates for reproduction
and use' we have been enjoyed unprecedented cooperation in vizille that has given us complete
access to both materials, staff, and files.

we have also been fortunate in securing the assistance of other leading scholars. Laura Mason of
the University of Georgia, whose forthcoming book, singing the French Revolution: popular culture
and Revolutionary Politics, 1787-I7gg, provides the best treatment to date of revolutionary music,
will work with us on incorporating these sources into the cD-RoM. using filmic represenr.arions of
the revolution poses tricky intelpretive and historiographic issues. Natalie znmonDavis is surely the
best person to consult on such issues. Not only is she one of the nadon's leading French histonans,
she has also written extensively on film and history and has consulted on a number of films. mosr
notably The Return of Martin Guerre--an experience she describes in her book of the same name.
Finally, the distinguished scholar Keith Baker of Stanford universin'wrll assisr us by.reviewing the
entire project' His different interpretive perspective. with rts panicular emphasis on how the flaws of
the old Regime fundamentally shaped the coune of rhe reroluuon. riiii add an addrrional critical voice
in the overall project.

A final, cruciai ailiance in this project is * rth our publisher. The Vovager Company. we began
working with them in 1990 on concepruaiizrng anc producin,e rhe firstw'BA: cD-RoM. voyageris
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internationally recognized as the pioneer in developing CD-ROMs that incorporate serious

intellectual content. The New York Times has described it as "the single best source of stimulating,

innovative CD-ROM titles," and Newsweek calls it "the multimedia company that put CD-ROMs on

the map." Although Voyager is a commercial company. it is not able to finance out of sales the

development of titles with substantial humanities content: consequently, titles llke Images of the

French Revolutton (as is true of many similar projects in pnnt form) require foundation support.

Nevertheless, Voyager has made a commitment of 525.000 to*ard the completion of this project.

(See Appendix III for letter.) Moreover, we will be able to dra* upon their unique expertise in

multimedia development as we complete this project.

Thus, this project brings together a very strong ground:ng in both traditional humanities

scholarship and substantial experience in producing and using the latest technology for the teaching

and public presentation of history. We think thar rhis combinanon is particularly important because

almost all of the historical works that are currentll' be rn-e developed in new media are being produced

by people with technical or media backglounds: a smaller number of projects have been undertaken by

people with scholarly backgrounds but little, if an1'. medra or technical expertise. Few, if any,

multimediaproducers can match CHNM and ASHPs ertensive experience in systematically testing

materials and methods in a wide range of educanonal se aings. We are one of the few goups working

in the field that brings together what we see as ':he necessar_v combination of skills in all the relevant

areas for presenting history in these nerr torms.

This combination of technical, producnon. and scholarly backgrounds seems particularly important

because many of the history CD-RO\{ rides '*al hare appeared so far are marked by inaccuracies

and an unfamiliarity with current scholarshrp Onil limited attention has been paid to this burgeoning

medium as a vehicle for presenting senous scnoiarship to student audiences. Our contention is that

elecnonic media will emerge as one of rhe mosr po*'erful and effective ways that students can learn

about the past. But if these medra are gorng io iire up to this potential in the schools, then we need to

get to work considering hor,r' this can besi be done and how we can assure that the history is of the

highest scholarly standards. The _eoal of rhis proposal, therefore, is to foster increased dialogue about

the use of new media for the presentanon of rhe humanities by producing a CD-ROM series designed

for students that wili sen'e as a Droton'pe for scholars and educators to consider and debate.
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I I I .  BASIC FORMAT

The proposed project uses computer technology to provide a multi-layered, multi-media trearment
of this imponant and provocative subject. The "spine" of the disk will be a series of brief, videotaped
Iectures bi' Llnn Hunt, an award-winning teacher as well as a leading French historian. The lectures.
each about fifieen minutes in length, will be presented in the form of ,.euickTime,' 

movies, which will
so,.e:imes present Hunt on screen and other times provide her voice as a running commentary to the
::eserlarion of still images from the revolution. The lectures provide a convenient organizing device
:o: i:e disk' but it should be emphasized that they will not be a series of talking-head lectures, nor'*':^^ thel be the only navigational route through the material. As with any hypertext, this disk will
ofi-er mukiple pathways, and Hunt's lectures will serve primarily to provide a concise overview of the
:evolunon and an introduction to visual analysis.

Thus' rather than rely on the images as mere "illustrations," Hunt will use them as documentary
e'idence that reveals the beliefs and values that shaped behavior in revolutionary France. Exploring
these images will also show users how to "read" such evidence critically. For example, Jacques-
t'ouis David's famous sketch of the Tennis court oath not only powerfully illustrates a key moment in
the revolution; it also reveals important insights into rhe revolutionary state of mind. David, who was
associated with the activists of this period, depicts children viewing the scene from windows high
atop the Tennis court--an indication of the revolurionary view that they spoke for the future of
humanity' In the faces and postun)s of the revolutionaries, one sees the d^ivisions in the revolutionary
movement' David's depiction of the rad-ical Marar wirh his back turned reflecm, moreover, the artist,s
perception that the revolutionaries might soon lose support. At the same time, the picture tries tocreate an impression of power and uniw. d.epicring the revolution as an irresistible flow of movement.
close attention to a painring like this one and ro the career of the artist David demonstrates in themost concrete ways the uses of propaganda bur also the necessarily ambiguous relationship between
art and politics, no matter how much a go'ernment wants to enlist art in its service.

Hunt's lectures will' thus, incorporate the most recent historical and art historical perspectives into
her lectures' showing the significance of imagery in the revolutionary process and discussing theimages that have come down to us as represenntive of the French Revolution--Marianne, the
Phrygian cap' the guillotine, and the tricolor flag. Because digital technology will allow us to focus inon specific parts of an image, Hunt wiil be able ro carry out a kind of in-depth analysis that is nor easy
to achieve in traditional print formats. Few, if any, scholars are better suited for this task than Lvnn
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Hunt who has worked extensively with images as well as more traditional sources' Moreover' her

w,ork re'eals a defi tte I for eliciting meaning from both high and popular art (from the crudest

caricarures assauirrng prominent officials to the artistic creations of Jacques-Louis David) as well as

rhe arufects oi everydaY life'

Ainough rhe disk will focus particularly on the visual imagery of the revolution' it is also intended

;o 3lsrrde a basic introduction to the subject for the beginning student or the general reader' Hunt's

:o:: -ecrures w'ill take up those themes essential rc any study of the revolution: its causes' its

:al;aiizanon, its transformation by Napoleon, and its nineteenth- and twentieth-century legacy'

I{ar ing a single narrator means that the disk will have a s'ong authorial voice--necessary we believe

:or a coherent presentation--but Hunt,s lectures and the collateral documents will also be informed by

aiternative Perspectives.

Hunt,s lectures will, thus, serve as an introduction to and as an entry point into a broader array of

additional material--particurarry primary sources on the French Revolution. From the lectures' users

will branch off into a series of multi-media excursions that will permit them to explore specific aspects

of the revolution in greater depth. Most of these "excursions" will illuminate questions raised

through imagery or representation, offering a pointed way to bring the latest scholarship into the

classroom. Topics for the excursions include: the fall of Louis XVI (for example, the role of songs and

prints in undermining his authority); women's political activism (which provided many satirical

representations but also imagery more favorable to women's role); the Haitian Revolution (one of the

most understudied aspects of the French Revolution and one that changed the revolutionaries' own

ideas about slavery and people rfcolor); and the problem ofpopular violence (ranging from

attendance at the grim work of the guillotine to riots and political terrorism). whereas some

excursions wi' go down thematic paths, others will explore key incidents, especially those with rich

visual representations: for example, the guillotining of the King and Queen; the Festival of the

Supreme Being where Robespierre sought to provide a new theism: and the royai flight ro Varennes--

an incident immortalized in several films'

Becausepopular imageryplayedsuchaprominentroleinpol incalpropaganda.bothforandagainst

the revolution, and because of the visual focus of the drsk' at leasi n'ro excursions wiil focus in

particular on the production and the social and polirical use s of risuai imagery'--one of a vinual tour of

the museum. which wiil conte xrualize images and amfacts. rhe ofier t'ocused more on teaching how to

unpack images. Through these excursions. \\hich wrii be dereloped with the help of Philippe Bordes'

11
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users will specifically learn how to read visual images in a more sophisticated and criical * ar '

In her previous work, for example, Lynn Hunt has shown how conflicts over the direcnon of 
"he

revolution influenced the choice of an officiar seal for the new republic. At first, the depunes senle^J

with little discussion on a figure of a woman--still by the way to be found on French stamps' coins ani

bills__who represented 
..liberty.,, This figure of a Roman-style goddess also appeared in many

revolutionary festivals, first as Liberty and later as Reason. But as the revorution radicalized manl'

deputies became dissatisfied with this image. The artist David proposed that it be repraced with

Hercules, a virile masculine figure who would more closely resemble the revolutionaries themselves'

For years, the deputies went back and forth about these choices--and the femare figure only finally

predominated after the 1ggOs. These conflicts show the importance of visuar symbols to the

revolutionary process--they provided a way of thinking through political debates--and they also

demonstrate some of the gender assumpdons impricit in politics at the time. women could represent

the nation precisery because they did not parricipate actively in poritics. In this way, a discussion of

the visuar realm goe s well beyond the merely symbolic to get at some of the most fundamental issues

in any Political system'

Although the main lectures will unpack visual documents, much of the exploration of the primary

sources wi' take prace through the excursions. consider an excursion on the fall of Louis XVI: the

cha[enges to his rure before 17gg and his subsequent political demise and execution' It would branch

off from both of Hunt's fust two lectures and, thereby, illuminate the causes and then radicalization of

the revolution. A brief introduction and ..head notes" will put this key event into context' central to

developing the case are a series of paintings and engravings that trace the apotheosis of the monarch

and his gradual demise and which can immerse students in the revorutionary vortex' Eight sample

images of the two dozen that we would use on the GD-ROM are included in Appendix IV'

Astheseimagesindicate 'evenasroyalpowerdis integratedintheoldRegime' theking.s

propaganda machine produced symbolic representations with considerabre frequency. opposing these

were humiliating portraits of the weak Louis XVI (see, e'g', Plates 3 & 4)' Engravings of his

controversial wife Marie Antoinette provided an important backdrop to this sabotage of the ro-val

image (see Plate 8). written documents (e.g., press accounts of royal visits and ceremonles'

pamphrets about Marie_Antoinene, and anti-monarchical plays) arso trace rhe 
'icrssitudes 

of the

King,srule.LouisXVl,sdemiseisperhapsbestcapturedinthedevasadngspeechesbySaint-Just

and Robespierre arguing for his execurion: portions of these speeches will be recorded and offered in

12



t
I
t
I
I

T
t
T
t
t
t
t
t
t
t
t
I
t
t'

both French and English. Finally, users will be able to consider how the fall of the Krng has bee :.
interpreted by scholarly historians and by filmmakers (through brief excerprs from such films as Are -
Gance's Napoleon and Jean Renoir's La Marseillaise). The vast capacity of the CD-ROM. *hich
holds the equivalent of 300,000 typed pages, will permir us to prcsent a careful selecrion of pnman
and secondary sources that will allow readers to explore the French Revolution frsthand. (Film. of
course, takes up considerable space. But because some parts of Hunt's lectures will be done as
voice-over, we will able to include about twenty-five minutes of such filmic representations of the
revolution.)

Another excursion would focus on the rebellion in Saint Domingue, present-day Haiti. It would
show how the French Revolution spread outward to the Caribbean colonies and eventually to Latin
America and the Middle East as well. One of the most striking aspects of the Haitian revolution is
the relative lack of imagery it provoked, either in France or elsewhere. This shows students that the
production of prints, engravings, letterheads or illusrrated crockery has its own kind of rhythm which
is not necessarily correlated with the sheer import or weight of an event. The Haitian revolution was
the first and only successful slave revolution in world history. It included a high level of violence on
both sides, and it seems that the very intensity of that violence made its representation in visual
imagery difficult. But there are some engravings of key evenrs in the uprising and images of various
sorts played crucial roles in the rebellion. It was reponed, for instance, that plates with scenes of the
revolution in France were stimulating desires for liberry among the slaves who worked as domestics
for the planters.

A third excursion would focus on the Fesnval of rhe Supreme Being in 1794, an event orchestrated
by David at the instigation of Robespierre who wanted to establish a new, non-Christian religion. But
at the heart of this excursion would be the many engravings that commemorate it. Students would
learn how the government used the engravings to create an authoritative and unthreatening image of
the festival that proved to be in fact one the most controversial of the entire revoiution. Through
exploring these representations, students will learn how to read images both for their symbols and for
their political point of view at the same nme that they are introduced to some of the approaches and
perspectives of new cultural histonans.

The current plan is to use a cross-platform authoring tool like Macromedia Director, Oracle Media
Objects, or the soon-to-be released combination of Quicktime 3.0 and Hypercard 3.0 capable of
working on both Windows and Macintosh computers, to create Images of the French Revolution. It
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would be unwise to make a firm commitment to one tool at this point given how rapidl)'compu:3:

software and hardware has changed. But, at the moment, Oracle Media Objects offers most of :he

features needed for rhis project.) The basic template would combine some of the best feature s of CD-

ROMs done by our publisher, Voyager, including First Person: Marvin Minsky (which effecrivell

combines an on-screen narrator with text and images); Van Gogh: Starry Night, A History of Marter.

A Matter of History (which reveals through intensive visual inspection and textual explanation, one

of the greatest of impressionist paintings); the forthcoming How to Read a Film (which is done with

Oracle and uses "tours" to provide multiple pathways through a subject as well as develops skills of

visual literacy) as well as our own Who Built America? (which employs the technique of multimedia

excursions branching from a basic narrative spine).

The opening scre€n would offer a series of basic choices: Hunt's lectures, excursion library,

document library, image library, sound library, frlm library, glossary, biographical directory, timeline,

and a set of "tools" (an electronic notebook, comprehensive indices, a resource collector, and a find

fearure). [See Figure I for a mock-up of what the opening screen might look like.] The most

important (and unique) resource will be approximately 250 images that can be viewed as part of

Hunt's lectures and the excursions; these images can also be examined individually and, through a

"magnifying-glass" feature, in great detail. Most of these images will come from the collection of the

Museum of the French Revolution in Vizille. (These images will be supplemented, where necessary,

from the Bibliothdque Nationale's collection and major American collections such as Cornell

University.)

This invaluable visual library will be supplemented by textual, audio, and film resources. Again,

these materials will be part of excursions. bur will also be accessible separately. The text resources

will include about 1,500 pages of pnnar:, documents from the era of the revolution translated into

English--laws, proclamations, newspaper accounts, police reports, minutes from feminist clubs,

accounts by foreign obseryers, griel'ances by peasants and urban workers, and manifestos from

different factions in the Haitian Revolution. We have already assembled a database of about 2,500 of

the documents available in English: we will select most of our documents from this list, but we will

aiso translate some additional documents. In addition to these primary sources, we will also

incorporate about fifty excerpts from historical writings on the revolution so that students can

consider the diversity of interpretations of this much-debated event. Films offer a window into how

the revolution has been interpreted over the course of the twentieth century. We will select eight brief
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excerpts (about twenty-five minutes total) from the sixty or more different films that hare :m*s. -':

the revolution. Although we have not made our final selection, we would be likell' to ch*ros i\-'i-:i

from some of the following classic frlms: Danton, The Night of Varennes, The Scarlet Pimperre -

Marie Antoinette, Napoleon, La Marseillaise The Chouns, and Orphans of the Storm. We urli ir..

make extensive use of the music generated out of the revolutionary period, including such

revolutionary songs as "Ca Ira" and "La Marseillaise" as well as songs reflecting reacrionan' a:;

royalist sentiments such as "lr Reveil du peuple" and "Au Richard, O mon Roi."

Although Hunt's lectures provide the most prominent organizing device, the technology will allo*

students to construct their own pathways through the material. They can turn instead to the

excursion, visual, document, film, or music libraries or to the timeline or biographical directory as theu

starting point. Wharever the starting point, there will be easy cross-referencing and hyperlinks.

The rypical user, however, would probably begin with one of Hunt's four lectures on the key themes

of the revolution and then take more specialized excursions. Hunt's lecture on the legacy of the

revolution would, for instance, offer starting points for excursions on Haiti or the revolution's legacy to

the issue of human rights. But students could also decide to begin with one of the other resources

presented on the opening screen. As in any hypertext, these paths will crisscross with each other and

with the organizing lectures by Hunt. Someone might begin with an image of the Festival of Reason,

which would provide an entry point to dechristianization as a movement during the Terror to close the

churches and replace Christianity with an Enlightenment style cult of Reason, to 1793 on the timeline,

to the lecture on radicalization, to a map of places that held similar festivals in France, to a map of

Paris locating the Cathedral of Notre Dame where the festival was held, and to the glossary for an

explanation of the meaning of dechristianization. Similarly, the well-known Jacques-Louis David

painting of Napoleon crossing the Alps might send the user to explore a biographical sketch of

Napoleon, a map of the Italian campaiga, and contemporary martial music. The overall effect, we hope,

will be to immerse the reader in the dense visual, textual, and aural world of the French Revolution.

The primary delivery device for this work will be CD-ROM, which has rapidly become a

commonplace technology. Indeed, CD-ROM drives, which cost only about $40-$60 to add to

computers, have become standard equipment on desktop computers and are increasingly common in

laptops as well. By the end of this year, the world-wide installed base of CD-ROM drives should

reach 100 million and is expected to be a half billion by the end of the century. At the same time, the

number of CD-ROM titles has exploded--15,000 of them by fall 1996, according to one estimate.
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These figures suggest that CD-ROMs are increasingly becoming a standard wa1' for Ame:;a.ns :o

entertain and educate themselves.

Because of the increasing ubiquity of CD-ROM, especially in schools and colleges. it is a

convenient way to disseminate educational material. At the same time, however, it should i>e no:ec

that once materials are put in digital form, they are relatively easily nanslated to other emerging

media, notably the World Wide Web. We view the CD-ROM format as a necessary but intenm s:ase

in getting multimedia history programs out to students. As the technology advances we are

committed to making a version of the Images of the French Revolution available on-line, which

become increasingly possible with the development of new multimedia tools and "plug-ins."

Nevertheless, the limited bandwidth through which most people access the Internet (generally 14.4

Kbps and 28.8 Kbps modems) makes it difficult to distribute the full version of CD-ROMs over the

World Wide Web. This sort of distributed access to complex multimedia products will probably not be

possible for another few years. Some of the most impressive history web projects like the "Valley of

the Shadow" at Universiry of Virginia have decided that they must also issue CD-ROMs in order to

make their materials readily accessible in educational settings. Still, we think it important to

experiment with providing public access to the historical resources developed under this grant by

making at least one of the four main sections of this disk freely available on-line to students across

the country. Even a limited portion of Images of the French Revolution will suggest some of the

possibilities for presenting serious historical content on-line. We would, of course, also offer links to

other related web sites such as "The Image of France Project," at the University of Chicago

(http://humanities.uchicago.edu/homes/mckee/) and the Northwestern University Library site on the

Paris Commune (http://www.library.nwu.edry'spec/siege/)

We also want to foster on-line discussion of the larger historical and humanities themes raised by

these programs. We will, therefore, set up a discussion site on the Web for students and teachers to

engage in on-line forums at the CFL\M (hnp://www.gmu.edu/chnm) or ASHP

(http://www.ashp.cuny.edu) web sites. The Images authors and producers will be active participants

in these on-line conversations. In addition. by using Voyager's CD-Link software we will be able to

direct CD owners to specific secrions of their CD-ROM; thus, it will be possible to offer on-line (and

changing) commenuries on the disk. Hybrid Web CD-ROM products will become increasingly

common in the next couple of years. Product information in each CD-ROM will include details about

how to reach these Web sites. Further information will be available on Voyager's very popular World
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wide web site (http://www.voyagerco.com). These electronic forums and sites will be crucial to

disseminating the GD-ROM; but we will also use conventional distribution channels' voyager $orks

with Forest Technology to distribute its disks in the K-12 market, and it has begun to work *'ith

worth Publishing on distribution in the college market. voyager has also been very successfui tn

distributing titles to schoois through bundling arrangements as was done with the wBA? cD-Ro\'l'

of which 70,000 copies have been distributed to schools'

IV. THE CD.ROM IN THE CLASSROOM: USES AND EVALUATION

we see the most important audience for this disk as students in introductory courses in world

History and wesrern civilization taught in high schoor, community coilege, or college. The entire disk

or appropriare sections might be used by teachers as a multimedia resource to enhance their

classroom lectures on the French Revolution and its political, moral, and cultural legacies, with a

particular emphasis on the disk's vast ruTay of visual images' Teachers could also direct students'

either ind.ividually' or in small tealns, to use the disk as a resource to develop multimedia

presenurions for smailer teaching assistant run sections or in the class as a whole (depending on

size and opponuniry). Students would also be given specific research assignments for which they

would use the disk to anaryzeprimary so'rces--textual, aurar, and visual--and develop written or

multimedia presentations (depending on availabre computer resources). Although the use of this

CD-ROM would van' enolrnOusly from class to class, we would expect that most instructors in a

survey class mighr assign all students to review the spine and the excursion on reading visuai

evidence. Then, srudents would pursue individual projects using the wearth of primary sources offered

on the disk.

we see a number of supplementary audiences for the disk as well. It could be used in upper level

courses in French Historl, or on the French Revolution as well as in Art History courses' It would

also be an invaluable resource in number of new, interdisciplinary courses that are being offered at an

increasing number of universities. For example, George Mason University's Program for Alternative

Generar Education (PAGE) has required courses on "reading the arts" and "reading cultural signs,"

where this disk courd be readil,v used. we also see this disk as a useful tool for introductory courses

in historical methodology that teach undergraduates to think as historians. Although documents

collections and readers composed of works by historians abound, little exists to introduce students

either to multimedia materials or ro an understanding of how to use and learn from images and
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sounds.

BecausewearedesigningthisCD-ROMformanydi f ferent levelsofstudents 'weplanan

extensiveproglamoff ieldtesting.BeverlyBlois,Chaif 'Humanit iesDivisionandProfessorof

History, Northern Virgrnia Community College-Loudon Campus' has agreed to serve as a consuinnt

on the project with a parricular focus on making the program appropriate for community college

students: he has agreed to insure that the disk wil be piloted ar rhe Loudon campus of Northern

virginia community college. we are also planning field tesring of the program in the high schools in

Fairfax County (see letter from Katherine Naughton in Appendix C) as well as in the 12th Grade

Global History sequence in the New york city pubric high schools, where the ASF{P has pioneered

theuseofmult imediamater ia lsoverthepasthal fdozenyears.

Atthecol legelevel ,CenserandHuntwi l luseapi lotversionofthediskintheirWestern

civilization classes and in other upper level courses on the French History at George Mason

university and the University of pennsylvania in the fall of 1999. censer also teaches western

civilization at corne[ University in the summer, which wil arlow us to pilot portions of the disk at a

third institution in rhe summer of 1998. In spring 1998, Censer will also use the disk as the

centerpiece of the required GMU course for history majors (Introduction to Historical Method)' which

he regularly teaches using the French Revolution as the course's focus' Thus' this cD-ROM would

be the centerpiece of the course; and this crass would provide important feedback on all aspects of the

disk. Finally, the introductory arr history course (Survey of western Art) at GMU will use the disk in

fall of 198.

Thesetest ingvenuesmeanthatwewi l lbeabletotryoutthediskwithdiversestudent

populations, which will permit us to make changes in the final version based on student reactions and

observation of how students and teachers use the disk. we will particularly 100k for gaps in covera'se

(do we need to add to the glossary or timeline, for example) as well as for whether students are

improving theu sk'ls in reading visual evidence. To a'ow for the widest response, we will make

available certain representative sections for critique on the world wide web'

we are committed to continuing the evaluation process after the disk is completed' \\'e *ill make

exrensive use of the disk in GMU, Northern virginia community college. oakron Fhgh school' and

university of pennsyrvania crasses in the first year after the cD-RoM is compie te6' \\'e * ili also

gather further informarion from the on-rine forums that we wil set up. Based on rhese classroom

experiments, we plan to present papers at scholarll' and educadon meenngs on the most effective
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ways of using this new technology in the classroom' Indeed' we see the evaluation o::3s'e :'34

technologies as one of the most important goals of this project' Mor€over' since this is 
"l: 

:l'o: :r: :

series of disks in world History--a CD-ROM on the end of apartheid is in preliminaS' de"e'oD:i3::--

evaluationofthisdiskiscrucialtoourfutureplans.

our investigation of the educational uses of Images of the French Revolution dovetails *rti: ::'c

benefits from another project in which we ale culrently engaged--"The New Media Classroom'" li

the summer of 1996, we brought rogether (with funding from NEH and Annenberg) 35 high school'

community colrege, and colrege teachers for an intensive (and very successful according to pamctpan:

responses)eight-dayseminaronusingnewtechnology--especial lytheWorldWideWebandCD-

ROMs--in teaching the U.S. Survey course. During the current academic year' teachers from the

seminar are implementing what they rearned in their courses and reporting back to their colleagues.

Although the subject maner is obviously different, the experience of these teachers should prove ver)'

relevant to designing a cD-RoM for inrroducrory courses in world history and western civilization

that meets the needs of classroom instructors. (To get a sense of some of the issues covered in the

New Media Classroom seminar, see our web site at http://www.gmu.edu/chnm/nmc')

V. PROJECT PERSONNEL

The center for History and New Media at George Mason university and the American social

History Project at the city university of New York bring together a unique blend of skills and

experience in history, popular education, and med'ia production' The American social History Project

was founded in 19g1 by stephen Brier and the distinguished social historian Herbert Gutman.

Focusing on "ordinary" Americans--working men and women whose actions and beliefs shaped the

nation,s development--ASHP has produced a range Of print, film, video' and multimedia materials over

the past fifteen years designed to invigorate public interest in history' Since 1989 ASHP has

functioned under the aegis of the city Universiry of New york's center for Media and Learning, also

headed by Stephen Brier. ASHp's Media and Education d.ivisions, staffed by more than a dozen

people, are engaged in scholarlv, art and educarion projects designed to realize ASHP's two-part

mission: to produce a wide range of sophisticated and accessible educational materials for a broad

audience and to develop innovative mulnmedia techniques to convey historical information and

encourage critical thinking'

Severar key peopre from ASHp and cH\M will pray principal rores in the proposed cD-RoM
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project. As co-executive producers, Stephen Brier and Roy Rosenzweig will proride orera-

operational management of the pilot proglam's production; they will be particularly concern*j *-i':.

coordinating the work on production with the historical work and with making decisions abou:

computer platforms and similar technical issues. ASHP media director Joshua Brown will be the

creative director of the Images disk, supervising the conceptual and artistic development, panicular.l

issues of design and layout. But as historians, Brier, Rosenzweig, an6 Brown will also play a role rn

decisions about the content of the disk. Brown's own scholarly work is on visual representation m

nineteenth-century America, which gives him a particular expertise in the subject of the disk.

As noted above, the central intellectual direction will be supplied by Lynn Hunt, who will be the

principal author and historical consultant, and Jack Censer, the project director, who will be

responsible for coordinating the research and working with Hunt on the "writing" of the disk. Belo*'

are brief biographies of the principal staff; CVs are included in Appendix II. (For an advisory board,

we will rely, as we have in the past, on the board of directors of ASHP; they are also listed in

Appendix II.)

Stephen Brier (Co-Executive Producer) is Director of the Center for Media and Leaming and American
Sociai History Project (ASHP) at the City University of New York, which he co-founded in 1981. Brier, who
holds a ph.D. in history from UCLA, was co-authoi and supervisir_r_g.editor.of.the print version of Who Built
America? @antheon, iggO, tggZ) as well as co-author of the firstWho Built America? CD-ROM and
executive producer of the second WBA disk. He also serves as executive-producer of ASHP's prize-winning
Who Buih'America? video series and the project's award-winning cable television series, Labor at the
Crossroads. The author of scholarly amctes on class and race relations in late nineteenth-century U.S. history,
Brier co-edits "Critical Perspectives on the Past," a major book series from Temple University Press.

Joshua Brown (Creative Director) has been ASHP media director since its found!1g.Ile is art director and
script writer of ASHP's documentary series and visual editor of the print version of .Who Built America?. As
visrial editor of both ITBA disks, Brown selected and captioned hundreds of historical photographs and
illustrations. His cartoons, illustrations, maps, and designs have appeared in a ftrnge of magazines and books.
He is the author of articles and review essays on imagery and the past as well as co-editor of History from
South Africa: Alternative Visiots and Practices (Temple Univenity_ l19r9. Broryn; Columbia University
doctorai study on the nineteenth-century iliusrrated piess won the 1994 Bancroft Dissertation Prize.

Jack Censer (Project Director) is hofessor of History at George Mason University a{ Chail of both the
Hiitory and Art History Departments. Censer has *'orked for the most-part t-n tyo areas. His basic research
concems the press of 6ighteenth-centun, France, both Old Regime and revolutiolarY_ He recently.published a
synthetic wori< on the press during the iast fift1 y'ears of the monarchy_, entitled The French Press in the Age of
Enlightenment. His olher interesi lies in recent historiography, publishing_numerous essays on_th9
histo"riography of the French Revolution in such joumals as the American Historical Rev,iew and C^omparative
Studiesln Sociery and History. He has aiso published a reader for students and is co-editor of a forthcoming
book entitled Viiions and Revisions of Eighteenth-Century France. He is also editor of the multi-volume
series, Rewriting Histories.

Lynn Hunt (Author) is Annenberg Professor of History at the University of Pennsylvania. An
intehationally recognized expert on the French Revolution, especially its culturll dimensions, her tttree books
on the subjecl havebeen tranilated into French, German, Italian, and Japanese. She has also publishe{
influential-works on cultural history and historicai methods more generally. She co-edits a series at the
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University of Califomia Press on the history of society and culture. She is also the recipient of a ma;or
teaching award from the Univenity of Califomia, Berkeley where she taught for thirteen years be fore 6er ing
to the University of Pennsylvania. She recently led an author team that wrote a new textbook on \['esrem
Civilization (D.C. Heath/floughton Mfflin) and will publish two new edited collections this year on the
methods of French history and on human rights during the French Revolution.

Roy Rosenzweig (Co-Executive Producer/Principal Investigator) is Professor of History at George \{a*son
University, where he also heads the Center on History and New Media. Co-author of the first Who Built
America? CD-ROM and project director of the second disk, he was also consulting editor of the print version.
His most recent book (co-authored with Elizabeth Blackmar) is a prize-winning study of The Park and the
People: A History of Central Park (Comell University Press). His other books include Eight Hours for What
We Will: Workers and Leisure in an Industrial City, 1870-192A (Cambridge Univenity Press) and he has
edited volumes on history museums, history and the public, teaching and oral history, including a guide to
innovative history teaching, Experiments in History Teaching. He is also co-producer of a historical
documentary film, Mission Hill and the Miracle of Boston. He has been the recipient of a Guggenheim
Fellowship and has lectured in Australia as a Fulbright Professor.

The work of the principal $affwill be supplemented by the following consrltants:

Keith Baker, Anthony P. Meier Family Professor of History at Stanford University and Director of the
Stanford Humanities Center, is one of the leading historians of the French Revolution. He is the former co-
editor of the Journal of Modern History as well as the author of numerous influential books and articles on the
Old Regime, science, politics and social thought, and the ideological origirrs of the French Revolution. As one
of the organizers of the intemational research conferences on "The French Revolution and the Creation of
Modem Culture," he has been for many years at the center of new scholarship on the subject of this CD-
ROM.

Philippe Bordes, a professor at University of Paris-X, is one of the leading scholan of art and the French
Revolution. Educated at Stanford (BA) and at the Sorbonne (doctorate), he has focused on the work of
Jacques-Louis David. His studies continue to exercise much influence in this field. As director of the Musde
de la Rdvolution frangaise, he assembled the richest single collection of art and artifacts of the revolution.

Beverly Blois is the Chair of the Humanities Division and Professor of History at the Loudon Campus of
Northem Virginia Community College. He has a masters in Russian history from the University of Nbrth
Carolina and a doctorate from George Mason University. An innovative instructor, he has long promoted new
approaches to teaching history and has worked on distance leaming and the application of multi-media to the
classroom.

Natalie Zemon Davis, emeritus professor of history at Princeton, ranks :rmong the most important scholan
of her generation. Her many honors and awards include the Presidency of the Society of French Historica_l
Studies and the American Historical Association (and the receipt of its Asher Dstinguished Teaching Awardr
as well as more twenty honorary degrees. Her writing and teaching has deeply influenced work in cultural
history over the past three decades. Of particular relevance to this project was her work as adviser to the
fiIm,The Return of Martin Guerre, and her publication of a book with the same title--a work thar has alreadt
been translated into more than ten languages.

Laura Mason eamed her Ph.D. in French history at Princeton University and is now Associare Professor of
History at tle Uni_versity of Georgia, where she has taught since 1989. She is a leading intemarional exp€n on
the music of the French Revolution. Her important work on this subject will be reflected in her book. Slngi ng
the French Revolution, which will be pubiished b,v- Comell Univenity Press this fall.
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APPENDD( I: PLAN OF WORK

Prior to the start of the proposed NEH grant in June 1997, we have managed to complete a good

deal of essential development work on the CD-ROM, thanks in part to a $15,000 granr provided to

the project by the Gould Foundation and graduate research assistance provided by George Mason

University. This support allowed us to hold several meetings in Summer and Fall 1995 in

Philadelphia and New York to begin developing the general conceptual framework of the project and

the preliminary design of the CD-ROM. Hunt traveled to the Museum of the French Revolution in the

surnmer of 1995 to make a preliminary survey of the Museum's collection of images of the revolution.

In addition, Censer has assembled and created a database of more than two-thousand primary text

documents already available in English. This collection of historical documents provides an enonnous

resource for possible inclusion on the disk. In January 1996 Philippe Bordes met with the

development team in New York to discuss the project and the formal participation of the Museum of

the French Revolution of which he is the director. In the surlmer of 1996, Hunt and Censer and an

assistant spent a week at the museum selecting, annoradng, and digitizing 300 of the Museum's

images. During the 1996-97 academic year, we wili be creating a visual database of those images

and deciding where in the disk they can be mosr appropriarely used.

June 1996 through December 1997
-- The disk's "spine" of four videotaped lecrures is designed and wrinen
-- Excursions outlined
-- Consultants provide input on contenr of spine and excursions
-- Preliminary selection of images, documenrs, erc. is made
-- Work with designer and prograrnmer begins
--Travel to France to do research and ro Frll in gaps in visual database

January 1998 through Ma1' l99t
-- Selection of images, documens. erc. finalized
-- Excursions researched and designed
-- Work with designer and programmer continues
-- Consultants review spine and excursions
-- Videotape and digitize Hunr lecrures
-- Rights to images, frlm clips, music. erc. secured
-- Begin to pour text and place illusradons
-- Program alpha venion
-- Begin to draft timeline, glossan', biographical directory

June 1998 through August l99t
-- Cense-r tests preliminary materials at Cornell University Summer School
-- Revise based on classroom reacdons

AI-2
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1 -- Scan additional documents and photos

-- Rights to resources finalized
I -- Complete programming of excunions
al -- Finish timeline, glossary, biographical directory

1; September 1998 through December 1998
t -- Test alpha version in Western Civilization, World History, and Art History courses in several

colleges & high schools
I -- Make portions of beta version avarlable on Internet
I -- Audio mix and sweetening

-- Index all text and documents
I -- Complete/revise programmin,e
,

January 1998 to May l99t
I -- Make final revisions in script and pro-eramming based on course testing and Internet feedback
I -- Press beta version

-Test beta version

r -- Censer tests in his GMU historl' merhods course; other course testing continues
I -- "Golden Master" to publisher for production and release

-- Put portions on World Wide Web for pubiic access
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